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Corporal Punishment in Trinidad: 
 A Dilemma of Childhood Discipline 

TTT   
CHARRISE CLARKE 

 

 

Abstract 

Qualitative methods were used to explore the perceptions of children’s rights in Trinidad. These were examined in 

relation to articles stated in the Convention on the Rights of the Child. This paper examines some views of corporal 

punishment that were revealed during in-depth interviews with seventeen participants and in a focus group session 

with fourteen boys from a group home for socially displaced children. The snowball sample comprised parents, 

teachers, child-care providers, and children. The themes that emerged from the adult interviews revealed ambivalent 

attitudes towards the use of corporal punishment in schools and at home, fear that the removal of corporal 

punishment would result in the absence of discipline or lack of control of children, and strong feelings about parental 

control. Parents viewed the state as having little authority over parenting styles. Interestingly, child participants also 

showed ambivalent attitudes towards corporal punishment, both endorsing and at the same time condemning its 

use. Additionally, according to some participants, corporal punishment is still used in some schools despite the ban. 

Overall, participants’ responses revealed an authoritarian parenting style which tended to support the use of corporal 

punishment. References to the benefits of corporal punishment reflected a perceived functionality within the culture. 

The responses showed the need for parental and teacher support as well as more dialogue regarding varying 

methods of shaping children’s behaviour. 
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Introduction 

 

At a time when violent crimes are on the rise in Caribbean societies, the use of corporal punishment 

as a form of discipline is questionable. Writing about corporal punishment in Jamaica, Evans and 

Davies assert that to continue this type of pervasive punishment in schools is disconcerting in a 

country that has high levels of violence since it teaches children to resolve issues with violence or 

abuse (19). In the home, as Dobbs, Smith and Taylor point out, “discipline is an inevitable and 

central part of family life, as all children are disciplined in one way or another” (138); however, 

other, arguably more appropriate forms of discipline can be used. Yet, despite the ongoing global 

debate on the acceptability of corporal punishment, it remains a part of Caribbean culture and a 

practice of child rearing. It is often justified by regular churchgoers citing Biblical quotations and by 

those who have no religious affiliations (Brown 32; Evans and Davies 5). Brown asserts, “Discipline 

and punishment are seen as central and sacred duties of parents” (32). Since discipline is also seen 

as one of the many responsibilities of teachers, it is not surprising that in Trinidad and Tobago the 

removal of corporal punishment from schools has failed to gain support among most adults.  

 

The use of corporal punishment is contentious not only because of its inherent violence, but also 

because it involves matters of law and children’s rights. Support for corporal punishment is not 

unique to the Caribbean and its use is still protected under law in many states in the U.S.A., Canada, 

and the U.K. Nor is the claim that corporal punishment is a practice related to tradition and culture 

raised solely in the Caribbean. Countries including the U.K. (Hodgkin 201) and Kenya (Archambault 

298) have used the same line of reasoning in their justifications for the use of corporal punishment. 

There is also much debate over the definitions of corporal punishment and how those may or may 

not differ from those of physical abuse (Gershoff 552). Early studies seeking to use legal arguments 

under international law against the use of corporal punishment often cited the United Nations 

Convention on the Rights of the Child (CRC), Article 19, which discusses the state’s obligation to 

protect children from all forms of violence and abuse (Freeman 135). However, both advocates for 

and opponents of corporal punishment argued that it was not expressly defined or prohibited in 

the treaty. In response to these shortcomings, the UN Committee on the Rights of the Child recently 

issued a clear definition of corporal punishment as follows: 

 

Any punishment in which physical force is used and intended to cause some 

degree of pain or discomfort, however light. Most involves hitting (‘smacking’, 

‘slapping’, ‘spanking’) children, with the hand or with an implement—a whip, 

stick, belt, shoe, wooden spoon, etc. But it can also involve, for example, kicking, 

shaking or throwing children, scratching, pinching, biting, pulling hair or boxing 

ears, forcing children to stay in uncomfortable positions, burning, scalding or 

forced ingestion (for example washing children’s mouths out with soap or 

forcing them to swallow hot spices). In the view of the Committee, corporal 

punishment is invariably degrading. In addition, there are other non-physical 

forms of punishment which are also cruel and degrading and thus incompatible 

with the convention. These include for example, punishment which belittles, 

humiliates, denigrates, scapegoats, threatens, scares or ridicules the child. 

(Committee on the Rights of the Child, 2007: Section III.11) 
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This thorough description includes most common forms of corporal punishment that are used in 

varying cultures. In addition to defining corporal punishment, the UN Committee on the Rights of 

the Child has attempted to rectify its perceived silence on corporal punishment in the CRC by 

explicitly denouncing this form of punishment, thus declaring it inconsistent with the principles of 

the CRC as follows: 

 

In the framework of its mandate, the Committee has paid particular attention to 

the child’s right to physical integrity. In the same spirit, it has stressed that 

corporal punishment of children is incompatible with the Convention and has 

often proposed the revision of existing legislation, as well as the development of 

awareness and education campaigns, to prevent child abuse and the physical 

punishment of children. (Report on the seventh session, CRC/C/34, 8 November 

1994, page 63, and CRC/C/SR.166, 3 October 1994, para. 13)
1
 

 

Many countries that have signed the CRC, thereby making a commitment to improving children’s 

rights, have yet to outlaw the practice of corporal punishment via domestic legislation. In Trinidad 

and Tobago, the use of corporal punishment was removed from schools, but little discussion has 

surfaced about its use in the home.  

 

Method 

 

This paper examines some perceptions of corporal punishment that were revealed in a thesis 

project on children’s rights.2 The qualitative research project was initially designed to understand 

how children’s rights were perceived in Trinidad and to see how these perceptions fit  in with the 

rights stated in the CRC. The research questions included the following: (1) What are the 

perceptions of children’s rights in Trinidad? (2) Are children aware of their rights? Are parents 

aware of children’s rights? (3) Do culture and tradition hinder the applicability of the CRC? (4) Does 

the Trinidadian discourse surrounding “the child” support the principles of the CRC?  

 

A combination of snowball and convenience sampling was used to recruit participants for the 

study. Several starting points were selected in the chain to avoid a homogeneous sample. 

Participants included teachers, parents, children, and childcare workers who spoke in their role of 

guardians as well as parents. In-depth interviews were conducted with seventeen participants and 

one focus group of fourteen male children from a home for socially displaced children. After 

obtaining informed consent, all of the participants were assured of anonymity and confidentiality. 

With the exception of those in the focus group,3 respondents either chose or were assigned 

pseudonyms to protect their identities. Particular attention was given to the children’s voices, since 

it is not often that children are involved in the research process or allowed to have a voice in issues 

that concern their lives (Grover 82-3). With this consideration in mind, the children’s names are 

underlined and italicized to highlight their voices.  

                                                           
1 As cited by Global Initiative to End All Corporal Punishment of Children 
http://www.endcorporalpunishment.org/pages/hrlaw/CRC_session.html. See also Bitensky (53). 
2 M.A. thesis: The Paradox of Children’s Rights in Trinidad: Translating International Law into Domestic 
Reality. Simon Fraser University, 2008. 
 
3
 Simply identified as “child participant”. 
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Semi-structured interviews were used, as opposed to questionnaires/surveys, and offered the 

opportunity to explore viewpoints to achieve a deeper understanding of their origins. The interview 

guide comprised roughly eighty to ninety open-ended questions. Participants’ responses guided 

the structure of the interview, making it unnecessary for the interviewer to ask all the questions in 

the guide. The flexibility of this type of interview enabled the interviewer to ask all related questions 

when the participant raised a topic, regardless of its location in the guide. This process eliminated 

repetition and allowed the interview to flow smoothly. At the same time, having all the questions 

listed in front of the interviewer allowed for a measure of consistency and ensured that all of the 

topics were covered with each participant.  

 

The semi-structured interviews consisted of two parts. The first section explored a number of issues 

directly linked to articles in the CRC, including home life; discipline, punishment, and religion in the 

family and at school; freedom of expression; freedom of association and peaceful assembly; 

freedom from attacks on honour; right to privacy; economic exploitation; and awareness of rights. 

Those who had never heard of children’s rights were given a definition to read before proceeding 

to the next section where modified CRC statements were read to participants and they were asked 

to comment. A slightly different interview guide was used for each sub-group in the sample.
4
 

Children, for example, were not asked to comment on government obligations; childcare providers 

were asked precise questions about the running of the homes and about the children therein; and 

teachers were asked to comment on articles from the CRC related to education.   

 

In general, most children’s interviews lasted between forty-five minutes to an hour, whereas the 

adults’ interviews ranged from one to three hours. The participants were eager to share their 

opinions on most of the topics, and as anticipated, answered many questions without being asked. 

The interviews were transcribed verbatim, resulting in 396 transcript pages representing 21.48 

hours of recorded interviews. These data were analysed using open coding to identify themes and 

categories in the data. Using a line-by-line analysis technique, defined by Strauss and Corbin as the 

“close examination of data, phrase by phrase and sometimes word by word” (119), coding 

categories were built by flagging “important and intriguing items” within the data (Shank 148). A 

thematic chart was built using spreadsheets to refine and reduce the data for the final stage of axial 

coding where themes were placed into categories.  

 

The interview guide actually contained only one sub-section, labelled “discipline/punishment in the 

family/home/school”, with approximately ten questions related to corporal punishment, including 

its use in schools. However, the issue was raised by all of the participants at various times in the 

interview and many themes emerged from the data. This paper focuses on and presents thematic 

content derived solely from the topic of corporal punishment. In keeping with a qualitative 

approach, direct quotes from participants are used where possible.5 

                                                           
4
 These interview guides were put through extensive and continuous revisions in order to ensure 
they were effectively and appropriately worded.  In particular, the children’s interview guides were 
reviewed to make sure the wording of questions was clear and not intimidating. 
5
 The ellipsis (…) is used to mark pauses in the quotation, whereas the symbol […] was used to 
represent removed segments of the quote. The children’s names are underlined to emphasize their 
voices. 
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Spare the rod, spoil the child 

 

Martin, a childcare worker, stated that members of the public were sometimes dissatisfied with the 

absence of corporal punishment in homes for socially displaced children. He explained that some 

members of the public felt that children were not being raised “effectively” without corporal 

punishment, and increasingly, parents or guardians encouraged its use on children in the homes.  

 

Similarly, the absence of corporal punishment in schools was not viewed in a positive light. Rather, 

the lack of corporal punishment was thought to be synonymous with a lack of discipline: 

 

Elsa (childcare worker): Oh right it’s banned in schools…umm…I don’t know… it seems like since it 

has happened… I mean the whole system has gotten worse (Elsa laughs)…umm…I don’t know… I 

don’t agree with…total disbandment of …some sort of punishment. 

 

Linda (childcare worker): I would want to look at when corporal punishment was used what 

happened in schools then as opposed to when it was banned what is happening in schools now. I 

think—I think, the thing about it is that it is there for everybody to see…the comparison is there, you 

know umm…corporal punishment …brought about discipline in the school, it really did. 

Sarah (teacher): Well, it has its good points and its bad because since they stopped corporal 

punishment, the discipline in schools have gone way out of hand…you see the children know that 

you cannot hit them…  

 

Phrases such as “the whole system has gotten worse”, “corporal punishment brought about 

discipline in schools”, and “the discipline in schools have gone way out of hand” suggests that 

participants saw corporal punishment as the only effective form of discipline in schools. The reliance 

on corporal punishment as a disciplinary tool was reinforced by statements from three participants, 

who suggested that a legal ban on corporal punishment would result in reduced options for 

punishment or, as Elsa said earlier, “total disbandment of punishment”.: 

 

Stan (parent):  Well I think this…by banning it you’re effectively restricting the mechanisms that 

people have for punishing children…  

 

Ann Marie (teacher): But of course if we get rid of corporal punishment we’ll also have to get rid of 

capital punishment completely and we’ll have to get rid of jail …because that’s punishment […] So, if 

you carry it to its logical conclusion, corporal punishment would equate [with] corporal punishment 

at our level…it is a continuum […] the ultimate continuum is capital punishment—all should be 

eliminated if we are going to pretend that punishment should not exist at the first level where 

children are now being formed and groomed in their values and so forth…  

 

Discussions about the removal of corporal punishment from either home or school were linked to 

visions of chaotic environments, where children were seen to be out of control. Additionally, both 

adult and child participants claimed that children would try to take advantage of adults if corporal 

punishment were no longer an option: 

 

Stan (parent): But I don’t know, I think by banning it… you’re just taking another …you’re taking 

something away from teachers in terms of the options that they have to punish somebody and I 
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think there’s probably an element that children take advantage of knowing that they can’t be 

punished…umm…as I said I’m not particularly a fan of corporal punishment, but you have to have 

some method of punishing children in schools…  

 

Sarah (teacher): I think that is why discipline is so bad now, cause the children know that they can 

push you how hard it is…  

 

Maria (teacher): It changed the attitude of the children. Right? Even before, now they look at you 

like ‘you can’t touch me’ and ‘you can’t tell me nothing’ they feel, they have rights yes, but now 

they feel you have no rights over them to tell them anything or correct them. 

 

Elsa (childcare worker): I think that the children thrive on that eh, the fact that you can’t hit them, 

you can’t lash them you know, they would work on you like salts…  

 

Jeanine: Now the children are taking advantage of that so you cannot totally abolish it I believe […] 

you need to first maybe…first you give licks and then you explain why, why they should do this, 

why they should do that…  

 

While the participants framed their answers using the language of “advantage”, it seemed more 

likely that they were expressing fear regarding an inability to control children without the use of 

corporal punishment. Further consideration is given to these ideas in the theme below. 

 

Nobody can tell me not to beat my child 

 

Two issues are illustrated in this section: parental control and the view of children as property. The 

following statements demonstrate how parents invoke corporal punishment as a natural parental 

right which cannot be challenged by others: 

 

Martin (childcare worker): So this little boy, like he asking [his mother] to do something and he 

started to cry, probably about three years old; and she started to cut that boy tail. When I tell you 

cut: ‘I will kick you in your so and so face, I will knock you down’. Somebody passed and politely 

said, ‘Nah man you don’t have to treat the child so.’ [And she said] ‘mind yuh so and so business, 

you was there when I was going through pain making he?’ 

 

Amelia (parent): …because I have a right to correct my child […] it’s a difference if I am beating my 

child for no good reason eh…but I have to be able to correct my child. So if I take out any of my 

sons or daughters and they are misbehaving, if I want to slap them I’ll slap them cause sometimes 

that’s the only way children understand… 

 

Linda (childcare worker): You will get the hue and the cry…which is expected and […] that will die 

down and people will…go ahead as, you know, and they will tell you, ‘you know the people say I 

cah hit … because it happens, it happens with Trinidadians who have migrated to the States, where 

you can’t hit your children because they’ll call the cops for you, and they will still take their children 

down to the basement, break their tail and then tell them call the police, mm-hmm, you know, so 

you can’t [tell parents not to hit their children]. 
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These statements, about the use of corporal punishment by parents, highlight one of the barriers to 

effective implementation of children’s rights in Trinidad; that is, the perceived threat to parental 

control. As described in Martin’s scenario, parents assert that control of children means that parents 

have absolute authority. This reflects the common sentiment that because the parents “made” their 

children, they are entitled to do whatever they want to them. The philosophy is one that suggests, 

“I gave you life, and I can take it back.” Of course, whether parents really mean this in the literal 

sense is debateable, but what is clear is that parents seem to think that ownership of the children 

renders the parents as the best judge on matters concerning their children. Here, in the family, it 

appears that the state is regarded as having little or no authority.  

 

Corporal punishment continues in schools 

 

It was very interesting to find that despite participants’ claims that discipline in schools had declined 

due to the ban on corporal punishment, allegations were made by three participants that teachers 

still used it. Two children said that corporal punishment was still being used in their primary school 

and high school, and these claims were also made by one primary school teacher: 

 

Primary school child
6
: Well…they have this teacher that used to use a ruler…I used to be in her 

class…I never got licks, but they used to…yeah…some teachers do that and a class I was in too used 

to pinch…pinch them but I never really got into that kinda trouble or whatever […] in our 

school…they hit…with a ruler and one of the teachers pinch if you do anything wrong or anything 

like that […] Well I’ve heard that they’re not supposed to do that so I don’t know why they do that 

…I don’t think that should be allowed…cause if the children go home to tell their parents stories, 

you know, they’ll believe the children and the teachers will get punished eventually if they do that…  

 

High school child: Sometimes the teachers used to…well— — —is a girls’ school and sometimes the 

teachers used to pinch the girls, cause they couldn’t hit, they couldn’t hit because I think in Form 1 

that’s when they made this law in Trinidad about no more beating in school, so I remember in 

Form 1 this teacher came and she was like umm…‘I can’t even hit allyuh again …’ and she was like, 

‘You know what? I going to pinch allyuh’ and then like, if you do something the teachers used to 

come and pinch you […]The guys…well— — — is next to a boy’s school— — —, they used to get licks, 

like they had these whips (laughs almost in disbelief) and like if they do something, you just hear 

‘Whap!’ and yeah that was, that was scary and they had to do push-ups and things, right in front 

the girls, they would bring them on the girls side and we would have like assembly and they would 

put them up on the stage to do push-ups and squats and then they would get a slap, ‘Whap!’ 

 

Interviewer: Were they still getting licks after corporal punishment was banned in schools? 

 

High school child: Yeah… 

 

A primary school teacher said that corporal punishment was still being used because teachers were 

not given a replacement: 

 

                                                           
6
 Since the use of corporal punishment is against the law in Trinidad, I have chosen not to identify 
the children or teachers by their pseudonyms in this section to further protect their identity. 
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I know the reason the Ministry did it was that […] there were a couple of instances where parents 

sued the Ministry; so to exonerate themselves completely from the concept of corporal punishment 

and the possibility of being sued, they just needed a governmental policy but they knew that 

teachers would continue to give spanks but the teacher then would have to be personally sued 

and not the system, so, umm…the Ministry did not expect that teachers would completely stop 

spanking children because they knew that there was nothing put in its place and they knew that 

they couldn’t handle a classroom of rowdy little, mischievous little boys and survive or keep their 

own sanity without some form of punishment or management of their behaviour …  

 

This teacher’s response speaks again to the use of corporal punishment as a disciplinary tool. It 

suggests that corporal punishment is the only way that teachers can control a classroom. However, 

the teacher also implies that removing corporal punishment from schools was more symbolic than 

real. Alternative methods of maintaining order in the classroom have not been effectively conveyed 

and/or implemented. Contrary to the suggestion above that there was no replacement for corporal 

punishment, another teacher claimed that a matrix system was introduced in its place but was 

rarely used: 

 

Teacher: Because the normal and accepted punishment at that time was corporal punishment so it 

left the principal and teachers with nothing to do. Now the ministry said ‘make a matrix’ and that 

would […] replace corporal punishment but the matrix system wasn’t really working. 

 

Interviewer: What is the matrix system? 

 

Teacher: Umm it’s like after first offence, second or third you have different steps to take. You talk to 

the teacher, inform the principal, like going depending on the stages, calling the parents, stuff like 

that … or talk to the guidance counsellor or social worker in the school. 

 

Interviewer: So the matrix system…did it go in smoothly? 

 

Teacher: Umm, I think most principals just did it because the ministry said to do it and it wasn’t 

really enforced and when we tried to enforce it, it wasn’t really working. Quite often even if you call 

parents in, they don’t come. 

 

Interviewer: So is it still being used now? 

 

Teacher: I haven’t seen one up for the longest while…  

 

Corporal punishment has its benefits 

 

Some participants suggested that there were advantages to corporal punishment, that children 

could learn from it, or could be helped by it, and that in some cases it was justified or required. 

 

Martin (childcare worker): And, umm, like some people might just lash a child and feel that they 

learn from it…  
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Stan (parent):  I don’t particularly like to use it but I do use it and I think in some 

instances…it’s…what’s the word…justified 

 

Linda (childcare worker): I don’t want to use threat, but even the idea of getting corporal 

punishment kept you in line, made you behave you know and, umm, it made a difference, it made 

a difference in the school environment. It made a difference in the environment, the community 

and by extension the wider society, it made a difference.  

 

Bernadette (childcare worker): Sometimes it, it could work, you know I think for the little ones, you 

know if it’s just to scare them to know that, you know if you do it you’re gonna go in there and get 

licks or whatever, but umm…so I don’t know, to a certain extent I think they probably could have 

still kept it in the schools…  

 

The benefits of corporal punishment could be short term as Bernadette’s quote suggests or long 

term as Amelia suggested when she recalled its use by one of her former teachers:  

 

Amelia (parent): You know you didn’t like it as a child and you said this woman was horrible, [but] 

in retrospect when you have your own children now and I look at it […] in meeting those same 

people now after, they actually say she helped, you know she helped mould them to who they are 

today […]. You know the function of punishment is to teach this particular child and I suppose 

others by seeing you know the right way to be, the right way to get on, etc. 

 

As mentioned above, one teacher admitted to using corporal punishment in her classroom as a 

strategy to motivate learning. She also said that children in her class ask for, and sometimes prefer, 

corporal punishment: 

 

I am not keen on hitting children but I have found that some children seem to 

respond to that […] and prefer that […]. It depends on the child’s background and 

what they have been exposed to […] Some Trinidadians will say some children 

just simply harden and that means that they have had a kind of a rough coming 

up and they also have learnt survival skills […] where they have learnt that […] if 

they just sit out what somebody has to say to them long enough, they’ll soon 

eventually shut up and they can go back to doing what they were doing (laughs) 

and they just have to have patience for the person to get tired. And you can talk 

until you’re purple with some kids it doesn’t make any difference, they are deaf to 

what you have to say, they don’t trust people in any case…and strangely enough 

…for reasons that I’m probably sure psychologists and people like that can 

understand…they actually prefer for you to give them a spank…because for them 

it’s as if it represents a certain…that if you…don’t assert that authority then they 

don’t respect you […]. I suppose it comes down to fear in a sort of way…fear and 

respect […] this whole concept of fear and respect has generated a lot of 

discussion but […] I have certainly met many children who will actually ask for a 

spank…strangely enough, because they will tell you that they think […] that’s 

what would stop them…and I’ll say ‘…but you know…the right thing, so why don’t 

you just do it?’ 
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The teacher explained that for spelling tests she made a contract with her students whereby they 

would receive a smack on the hand if they received less than 75% on the test. She continued to 

raise the bar until they were all achieving over 95% and then told them that the contract was off 

and they all protested: 

 

‘No! Don’t do that!’ And I’ll say ‘What do you mean?’ They’ll say, ‘We can’t stop 

we have to keep the contract! Because if you don’t our marks will drop!’ and I’ll 

say ‘Well why?’ They say, ‘Because we’ll stay out and watch TV and play all the 

time and we won’t go inside and we won’t be able to study!’ And I’ll say, ‘But 

why?’ and that’s how the story came about, ‘We are children!…and that’s what 

children do, we’re not supposed to be good and all that, children are supposed 

to […] play and get into mischief and then your parents give you a spank or they 

put you in the corner or they tell you, you can’t play…that’s what supposed to 

happen.’ I was amazed…so then […] the time came, the next test and you know, I 

don’t know if it was deliberate or not—their marks all dropped…cause I told them 

we’re not doing it and they said, ‘You see Miss…you have to bring back the 

contract…’ 

 

Children in the focus group also confirmed the “need” for corporal punishment: 

 

Participant: If you keep talkin’ to him right through and ting and he ain’t understand’ you might 

have to put a little cut tail
7
 on him…so he could understand.  

 

Participant: I find sometimes I does need licks, cause sometimes I does still go back and do the same 

ting…  

 

Although Jeanine recognized that the threat of corporal punishment should not be what 

encourages learning, she still felt that there were some benefits: 

 

Jeanine: Hmm…well it good to a certain extent, it is good, but…somehow like the corporal 

punishment used to make you think ‘oh I goin’ and get licks so I’m going to learn my spelling’ but 

that’s not really the attitude that you supposed to have, you supposed to have the attitude that you 

goin’ and learn your spelling because it will benefit you…  

 

Based on these comments, it seems that children have also grown dependent on corporal 

punishment and cannot conceptualize that other consequences could be as effective.  

 

Corporal punishment is okay within limits 

 

Even though they were not aware of it, discussions with participants showed that they viewed 

corporal punishment on a continuum of physical force. Participants explained they did not believe 

in “beating” children but often talked about “slapping” children, making a distinction between the 

two. They tried to suggest that corporal punishment (a beating) was different from “a slap” or 

“pinching”. For example, one mother said that she did not believe in corporal punishment, but later 

                                                           
7
 Cut tail = beating on the bottom, sometimes referred to as “cut arse”. 
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said that she gives her daughter “a little slap here and there”. When discussing corporal 

punishment at home, the parents also stressed that they hit only with their open palm. In other 

words, they implied that corporal punishment was that which involved a stronger use of force.  

 

This concept of force relates to the view of some participants that corporal punishment was 

acceptable if it took place within certain parameters. The boundaries included using small utensils 

for beating children, not hitting in anger, adding reasoning/discussion to the process of physical 

punishment, and placing responsibility on authority figures for its use in schools. 

 

Bernadette (childcare worker): You see it should be…yes…or if it’s gonna, if they’re gonna punish 

them it should be done by let us say the principal or something you know it should be controlled, 

you know not every teacher should be able to give a child, you know two straps or whatever it is, 

you know he should be sent to the principal who you know is not going to be an abusive kind of 

something…it should be two in the hand or something like that. 

 

Interviewer: Do you think that teachers should be able to give licks? 

 

Participants: Yes…yes…yes 

. 

Participant: No I ain’t tink…not with big wood an ting…  

 

Linda (childcare worker): I think there are times, there are times when a spanking is all right (hits 

the desk as she says each word), yes, never in anger, the child must understand clearly why this is 

happening… 

 

Jeanine: You need to first maybe…first you give licks and then you explain why, why they should do 

this, why they should do that…  

 

Amelia (parent): I don’t have a problem with it but they must, it must be within certain parameters 

because they have teachers who just don’t like children […]. I wouldn’t want my child to get hit 

though, but then I think you have to know your child and the parents have to be involved in it…  

 

Corporal punishment is abusive 

  

Not everyone agreed that corporal punishment was useful, and even those who felt it could be 

useful acknowledged the risk of harm or abuse: 

 

Sarah (teacher): Now…I think corporal punishment in some ways, it was too extreme…the beatings 

and thing, you know…the marking, the wealing
8
 and ting …but on the other hand, you see maybe 

that is why they had said that only principals to do corporal punishment, but umm…I think that in a 

way, it was wrong…  

 

                                                           
8
 Wealing = causing welts 
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Ann Marie (teacher): So…taking away corporal punishment …, umm, officially on the face of it is 

good in terms of removing the possibility of the abuse of the practice being umm…being apparently 

accommodated by the actual, clinical directorate, so that gets rid of that problem …  

 

Julia (parent):You’re not there when yuh know these teachers are beating your child so you don’t 

know how far they go. Because I have seen in school, even when I was in school, they mark up the 

children…their legs and that kinda thing …so I prefer if they didn’t do it because I don’t know what’s 

going on there…  

 

Children’s voices on corporal punishment 

Although many of the children’s opinions were captured in the themes above, this section is 

included to emphasize their voices on corporal punishment. As mentioned earlier, some children 

felt they needed it, but others argued that corporal punishment imposed a double standard. In 

addition, it was said to be embarrassing, ineffective, and damaging: 

 

Participant: .Sometimes the child could get body weals
9
 on the skin…talk to the child and get a 

[inaudible]… I find they find they should be punished and take away certain privileges.  

 

Participant: Cause big people is do wrong ting and don’t get licks… 

 

Participant: I don’t find so…big people is do wrong ting…they doh get licks… they does break traffic 

 light…they doh get licks…cuss
10
 a set a people, dey don’t get licks …  

 

Anna: Sometimes I don’t think it’s good, cause I know for little children...cause a time in school they 

had like infants, like Ariel’s age and thing that they say got licks in front of the school, in front of like 

everybody and thing…that’s very embarrassing, I don’t think parents should beat children like [that, 

because] some friends of mine say that their parents is really hit them hard, they do something 

wrong…cause I know a friend of mine got licks already with a belt and she got a whole set of black 

and blues on her hand and thing…from her father…  

 

Jacqueline: You know what it is for a seventeen-year-old to get hit by his parents or her parents, 

that is embarrassing…it’s very embarrassing, cause if you do something,…getting lash, especially at 

my age, getting lash is not going to solve the problem, what you gonna do, say ‘next time I do it I 

gonna get hit?’ So what? You take the hit, you get your blue marks that’s it [...] … ‘Yeah mi mother 

hit meh, so what?’ and it don’t make sense […]’ cause these days they don’t lash again eh, they’s 

cuff now…  

 

Children in the present study also expressed a desire for more dialogue with their parents and said 

that they wished parents listened to them more often. They called for more communication with 

their parents as a form of discipline either on its own or in conjunction with corporal punishment. 

However, the next section indicates that in Trinidadian culture, open communication between 

parents and children is not only outside the norm, but often frowned upon. 

 

Cultural ties: Old time sayings, new-fangled notions 

                                                           
9
 Weals = Welts 

10
 Cuss = curse 
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The participants viewed the use of corporal punishment in Trinidad as traditional and linked to 

cultural norms: 

 

Linda (childcare worker, talking about banning corporal punishment in the home): It’s like trying to 

tell Trinidadians winin’
11
 is illegal, we’ll make winin’ illegal. You can’t, it’s a cultural thing and I don’t 

think you can legislate people’s behaviour in the home. You can’t, you know, you can’t […] And 

people are set in their ways, I don’t think they are willing to … because what you are talking about 

calls for a lot of work. 

 

Julia (parent): I think it’s gonna be hard (lowers her voice). […] Because of the culture … I mean … 

God, Trinis are so happy and set … dead set in their ways … I don’t know […] I mean they’ll think, 

you know if it worked for me it will work for my child…you know, my grandmother used to beat my 

father, my father used to beat me, I beat the child…you know what I mean, but there is a certain 

level of ignorance to that…to believing that is the right thing to do, I think... 

 

Ann Marie (teacher): You tell that to North Americans they wouldn’t understand what you’re 

talking about…but that’s the culture and then part of the culture here too is that, umm,…people 

don’t really talk to children so that children know where they stand in relation to […] to the society 

in terms of whether what they are doing is right or wrong by punishment or non-punishment. So 

the old-timers for example used to wring a child’s ears and the child understood that meant 

disapproval…or they would give them a good, hard slap that meant disapproval, but praise wasn’t 

the opposite of disapproval…approval was…no disapproval so they didn’t get compliments. Nobody 

told them how wonderful they were but if they didn’t get their ears wrung or they didn’t get a slap 

then they knew they were ok, so they demand to know where they stand…because the 

punishment represents the dividing mark between approval and disapproval and when you 

understand that kids […] and you understand that they want you to give them some kind of 

punishment because that has come to be the norm for them…you understand that…  

 

Other studies in the Caribbean have confirmed Ann Marie’s assertion of “approval as no 

disapproval” (Brown and Johnson 34; Leo-Rhynie 46). In this project, parents certainly stressed the 

need for children to be respectful and made reference to the old adage, “children should be seen 

and not heard”. Ann Marie explained that when children express themselves it is often viewed as 

rude and disrespectful by parents. Linda’s statement below seems to support Ann Marie’s 

impressions of parental traits in Trinidad:  

 

You see because our children are to be seen and not heard, all your life you grow up you heard 

that, so I mean that alone should tell you, you ain’t have no damn rights, you know? 

 

In this case, Ann Marie says that the answer is to get parents to communicate with their children, 

but she also says the parents are uncomfortable with this approach. However, according to other 

participants, using different methods of discipline such as reasoning can be time consuming and 

requires patience. Parents in economically challenged homes, working two or three jobs, may not 

have the energy, support system, or willingness to engage in some of these techniques. 

                                                           
11
 Winin’ = form of dancing, usually to Calypso music, associated with rotating the hips. 
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Discussion 

 

The present study examined perceptions of corporal punishment which emerged from a larger 

study on perceptions of children’s rights in Trinidad. The following discussion situates the findings 

from the present study within the context of literature and other research on the topic.  

 

Reliance on corporal punishment to discipline children 

Participants’ responses indicated resistance to the removal of corporal punishment from either 

schools or homes, or both. Bitensky argues that “nobody on either side of the debate wants to 

deprive children of salutary discipline or turn families, schools, and other environments catering to 

children into dens of iniquity and chaos” (23). The participants associated a lack of corporal 

punishment with the nonexistence of discipline which would in turn increase undesirable 

behaviour in children. The adults’ emphasis on “corporal punishment as discipline” brings to mind 

Robinson’s assertion that “discipline is still invoked as the justification for treating children in ways 

that we would consider absolutely unacceptable if applied to adults” (157). However, one might 

suggest that parents and teachers who are aware of other effective disciplinary methods will not be 

as likely to feel a sense of panic when the issue of removing corporal punishment is raised.   

 

It was also stated that children would try to manipulate adults without the threat of corporal 

punishment. Statements suggesting a negative change in children’s attitudes or their having 

feelings of invincibility are consistent with Archambault’s findings in Kenya where NGO’s refrained 

from speaking out in public against corporal punishment, lest the children become too “arrogant” 

(287). According to Dillen, this is termed “adultism” where it is considered morally wrong to view 

adults and children as equal; therefore, children are seen as not being entitled to certain rights 

because they are not yet adults (241). Ultimately, the issue underlying these fears is control over 

children.  

    

Children as property/owned 

Over the years, many cultures have viewed children as property belonging to the parents (Toope 

41). Marshall explains that this view is typical in developing countries, possibly stemming from “the 

contributions children make to farming and traditional family business” (22). Brown also sees a 

relationship between this sentiment and slavery, noting that children were viewed as the economic 

property of plantation owners (29). Thus, she explains, “from this historical perspective, children as 

property of their parents were no more entitled to ‘rights’ than were their parents as the property of 

slave owners or as subsistence lease holders” (Brown 29-30).  

 

The implied relationship between an authoritarian approach to child rearing and the use of 

corporal punishment in the Caribbean is not new. Rock, in his discussion of child abuse in Barbados 

states, “The condoning of this practice [corporal punishment] by society as a method of getting 

children to be compliant, and the belief that parents should have absolute authority over their 

children also place children at risk for abuse” (311). According to Sharpe “the sociocultural norm 

‘the right to beat the child’ embraced by parents, teachers, and parent surrogates does lead [to] 

instances of abuse and neglect, and to repeated cases of abuse and the accompanying 

psychological damage” (267). Similarly, UNICEF researchers expressed concern over widespread 

support for physical punishment in the Caribbean region, “even among children themselves, and 
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people believe that parents have a right to beat their children as long as it does not cause severe 

injuries” (Kane 6). In this way, the cycle of violence continues with many parents escalating from a 

“slap” to more severe forms of violence (Hodgkin 202).  

 

Consideration of parenting styles is imperative to discussions of children’s rights as they can have a 

significant impact on children’s lives. Marshall argues:  

 

There are two extreme positions taking place in homes within the Caribbean 

region today. One is total control over the child, the other is lack of control 

bordering on social abandonment where the child is left to himself to chart his 

own course towards his own development. This is a recipe for the development 

of street children and other socially unacceptable phenomena. (32) 

 

Furthermore, conceiving of a child as property infringes on his/her sense of agency and limits 

empowerment. The need for absolute control over children can stifle their creativity and 

individuality, as any self-expression contrary to the parents’ approval is more than likely to be 

suppressed. These concepts of children as property and of the right to absolute control of children 

create a culture where children are neither respected nor permitted to develop autonomy and self-

confidence.  

    

Perceived functionality of corporal punishment  

The assertion made by the child participants that they sometimes prefer corporal punishment is 

supported by Brown and Johnson’s recent findings which indicated that a small number of 

children report “a preference for beatings because of their short duration (‘it wears off in a little bit’) 

or because beatings were necessary for children to learn” (34). Similarly, in Kenya, Archambault 

found that children were likely to see benefits in the use of corporal punishment and were 

sometimes eager to describe situations in which they thought “a good beating” was required (297). 

On the other hand, not all of the children in the present study agreed that corporal punishment 

should be used. Another study found that younger children were likely to oppose corporal 

punishment, but as they got older they were more likely to start justifying its use (Dobbs, Smith and 

Taylor 145). This may explain why Jeanine, an older child, seemed to reluctantly state that corporal 

punishment was good as an incentive. 

 

In the light of participants’ attitudes towards corporal punishment, it is perhaps not that surprising 

that it continues to be used in some schools. Evans and Davies explain that Jamaican teachers also 

use corporal punishment to control children in the classroom and to facilitate learning; hence, they 

state, “corporal punishment appears to be part of the pedagogical strategy” (18). However, the use 

of corporal punishment to reinforce learning, described by Dillen as the “pedagogical slap” (240), is 

not an effective tool. In fact, Gershoff’s meta-analysis of studies of corporal punishment showed that 

while immediate compliance was likely after this form of punishment, long-term internalization of 

the “lesson” was not (550).  

 

UNICEF also reports concern about violence by authority figures in schools, noting that most 

countries in the Caribbean have not prohibited its occurrence (Kane 9). They point out, “in Trinidad 

and Tobago, where there were recently moves to abolish corporal punishment in schools, parents, 

teachers and students came together to call on Parliament to reinstate it” (Kane 9). One reason for 
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this response was likely the fact that teachers were not clear about alternative methods that could 

be used effectively in the place of corporal punishment. Two teachers said there was no 

replacement, whereas one teacher said that there was a matrix system in place, albeit ineffectively. 

An editorial in a local newspaper placed the burden on the Ministry of Education to provide 

teachers with more appropriate methods of dealing with student behaviour:  

 

In removing the ready solution of corporal punishment, the Ministry of Education 

has failed to engineer alternative schedules of correction that are relevant and 

resonant, leaving the problem of punishment in the hands of teachers and 

principals, exactly the people who have no time to ponder the issue (Guardian). 

 

Comments such as these not only suggest that teachers have not been provided with alternative 

methods of discipline, but also that the public has little confidence in the educators’ ability to 

control children without formal instructions. There is little wonder that corporal punishment in 

schools continues to generate such societal support. Since there seems to be confusion as to 

whether the Ministry has suggested alternative methods of classroom management, there may be a 

need for that office to make a public statement to clarify its position. 

 

However, if corporal punishment is indeed culturally ingrained, as suggested by this study, then it is 

not a simple matter of providing teachers with new strategies for discipline. It requires a change in 

ideology. Teachers will need to move from the discourse of “physical punishment” to that of 

“behaviour modification and consequences”. Students will have to be managed utilizing methods 

which do not involve instilling fear in students. Classrooms built on mutual respect will facilitate 

greater learning and contribute to the children’s transition to healthy, well-grounded adults. In fact, 

children should be involved in creating awareness of other approaches to conflict resolution 

(Robinson 157). In this way parents, teachers and children can work together to develop more 

meaningful and peaceful strategies for discipline in schools. 

 

Though some participants later acknowledged its harmful effects, all participants drew attention to 

the deterrence aspect of corporal punishment, consistent with deterrence theory which suggests 

that a belief in the possibility of punishment will cause people to avoid certain actions (Kleck, Sever, 

Li and Gertz 623). Deterrence is seen as having two components: specific, where the punishment 

received by a person discourages them from engaging in the act again; and general, whereby the 

person who is being punished serves as an example to others preventing the observers from 

committing similar acts (Schmalleger 147). In this study, participants suggested specific deterrence, 

i.e. corporal punishment of a child will ensure that he or she does not do it again; and general 

deterrence, i.e. other children in the school who see the public punishment will behave themselves 

because they know that they too will be punished if they do not conform. However, Kleck et al. 

raise two points. First, research shows that deterrence may be effective with executions and death 

sentences but there is no evidence to support its effect with other forms of public punishment 

(654). Second, assessment of specific deterrence is a very complicated matter. An individual’s 

perceptions of punishment may be tied to the presence of authority figures and the likelihood of 

being caught. Perceptions of the immediate environment may simply displace the act in time and 

place (Kleck et al. 654). Furthermore, Simons, Wu, Lin, Gordon and Conger found little evidence 

that corporal punishment deters adolescent conduct problems and, therefore, assert that there is 

little practical use for it (74).  
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On the other hand, belief that corporal punishment has a deterrent effect also seems to suggest 

that corporal punishment serves a Durkheimian function in this society. One should not be too 

quick to dismiss this aspect of functionality as it relates to culture. In Kenya, findings indicated that 

corporal punishment was truly part of their sociocultural climate representing more than mere 

punishment (Archambault 288). She identified three functions of corporal punishment in their 

culture: pain was seen as playing a key role in learning; pain and the passage into adulthood were 

seen as inextricably linked; and finally, it was representative of social status and relationship (288-

89). Since understanding how corporal punishment fits into Trinidadian culture will play a key role 

in successfully ending its use, more research is necessary to identify its functions as perceived by the 

society.   

    

Applying corporal punishment/ determining “reasonable force” 

Many countries have placed boundaries on the application of corporal punishment in the home 

(Canada, the U.S.A., and the U.K., among a few). Within recent years, in corporal punishment cases 

brought before the courts, the judiciary has attempted to determine whether the use of force was 

“reasonable under the circumstances”. For example, in Canada, it was ruled that Section 43 of the 

Canadian Charter of Rights, which justifies the use of reasonable force by parents and teachers, was 

not a violation of children’s safety. This judgement was upheld by The Supreme Court of Canada 

stating that the limitations of reasonable force were clearly stated in the law (Canadian Foundation 

for Children, Youth and the Law v. Canada (Attorney General), [2004] 1 S.C.R. 76, 2004 SCC 4). 

However, the CRC’s definition, stated at the beginning of this paper, showed that all forms of 

physical, and some psychological, punishments fall under the umbrella of corporal punishment, 

regardless of how strongly they are applied. Here, one can see the discordance between 

international and domestic laws. In any event, trying to establish “reasonable force” in terms of 

corporal punishment is a challenging, if not impossible, task. The attempts to do so by the Supreme 

Court of Canada have led to much ambiguity in social work and it has been suggested that the 

limits are, at best, “confusing”  (Durrant, Sigvaldason and Bednar 232).  

 

Advocates of children’s rights share the child participants’ views that corporal punishment is a 

double standard (Freeman 139; Dillen 241). Bitensky (5) argues that corporal punishment blurs the 

lines between right and wrong because children are subjected to violence that is unacceptable 

against adults. She asserts, “In most societies it is not defensible to allow adults to go around 

clobbering each other with impunity” (Bitensky 6). Other scholars question the importance of 

retaining the right to the “gentle smack” (Hodgkin 202). It is asserted that the “gentle slap” is a myth 

since parents often use levels of force that could be harmful (Dobbs, Smith and Taylor 153; Hodgkin 

202; Sharpe 267). Furthermore, Hodgkin (202) points out that during the use of corporal 

punishment there is an increased risk of injury to a child who may be hurt in his or her attempt to 

pull away. The blow may strike a vulnerable area of the body or the child may fall and damage his 

or herself.  

 

Crawford-Brown (qtd. in Leo-Rhynie) observed that “in some homes, there is little difference 

between discipline and abuse” (44) and Brown asserts that “there is no public or private consensus 

on where discipline ends and abuse begins” (32). A cross-cultural study by Simons, Wu, Lin, Gordon 

and Conger compared two groups: one where cultural use of corporal punishment was more 

frequent and severe and one where it was infrequently used and, when used, not severely. Their 
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findings suggest that “more extreme forms of corporal punishment appear to amplify [a] child’s 

antisocial behaviour” (72). Bitensky argues that since more effective ways of teaching children exist, 

there is little point in using corporal punishment when we know that it will harm some children (9).  

A child is at risk any time corporal punishment is used.  

 

Although children in the study discussed limiting the amount of force used, they preferred more 

discussion and less corporal punishment. Indeed, it has been reported that in some cases children 

are more likely to accept corporal punishment if they understand what they are being punished for 

(Dobbs, Smith and Taylor 152). Still, Brown and Johnson found that “many of the children in the 

groups described anger and hurt at physical punishments, and recommended discussion and 

withdrawal of privileges as various forms of alternatives” (34). Similarly, Deosaran and Chadee 

found that seventy percent of youth they talked to in a home for juvenile delinquents said that “the 

best way to deal with someone who did something as wrong as they did is ‘to talk with the person’ 

as a corrective device rather than ‘physical punishment’” (74). Children tended to prefer the use of 

consequences such as time-outs, grounding, and loss of privileges to modify their behaviour 

(Dobbs, Smith and Taylor, 151). Results by Simons et al. support the children’s preferences, showing 

that “absence of parental warmth, monitoring, and inductive reasoning was a much better 

predictor of adolescent antisocial behaviour than parental use of corporal punishment” (73). In 

other words, the researchers suggested that other parenting strategies, such as affection, 

supervision and discussion, used with or without corporal punishment, have a much stronger 

influence on a child’s behaviour than corporal punishment alone. In Jamaica, it was found that 

some parents also added logic or reasoning to the punishment process: “they warn or discuss, then 

use physical punishment that can be either severe or mild” (Brown and Johnson 36). However, 

since inductive reasoning and other parenting strategies can be used effectively without physical 

punishment the use of corporal punishment is of little benefit. 

    

Culture 

Trinidadian culture has its roots in a number of old sayings, and the concept of children’s rights is 

tantamount to something new and foreign (Brown 29). Similar to the Kenyan situation (see 

Archambault 287), “the biblical injunction not to ‘spare the rod and spoil the child’ and the idea 

that children ‘should be seen and not heard’ are adhered to by many Caribbean parents” (Evans 

and Davies 5). While corporal punishment has been used in many cultures around the world, 

slavery has also been indicted as one of the perceived roots of its use in the Caribbean (Arnold qtd. 

in Barrow 402; Kane, 5). The point must be made that no one is suggesting that slavery is the sole 

cause of the use of corporal punishment; however, links to slavery, along with belief in biblical 

guidelines and tradition, seem to have entrenched a firm conviction in the value of corporal 

punishment in cultures.  

 

As noted earlier, authoritarian parenting is common among Caribbean parents; however, it has also 

been observed in African-American cultures. The work of an author of Caribbean background, 

Audre Lorde, is used by bell hooks in Sisters of the Yam (25) to illustrate strict parenting among 

Blacks in the southern U.S.A. Drawing reference to the similarities between Blacks in the U.S.A. and 

the West Indies, hooks says, “…and the blows continued. Though Lorde’s background is West 

Indian, northern, and urban, those of us growing up in the south confronted the same craziness in 

our parents” (hooks 25). According to Leo-Rhynie (45), Caribbean parents expect children to know 

that they are beaten because they are loved and cared for. She explains that this is a “control-love 
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dimension” where control alternates with “indulgence and protectiveness” (45). Patterson also 

refers to Jamaican mothers’ parenting style as a “combination of extreme cruelty and great love and 

affection for children” (266). This pattern of tough love is confirmed by hooks, who says, “after 

maternal rage had subsided, we might be given a bit of tenderness, behaviour that further 

reinforced the notion that somehow this fierce humiliating critique was for our own good” (26). 

However, Freeman asserts that the “loving smack offers instead confusion and contradiction” (139).  

Statements by participants suggested that parents were uncomfortable with the idea of dialogue 

between adults and children. According to Evans and Davies, Caribbean parents have a difficult 

time communicating with their children (6). Indeed, Leo-Rhynie (qtd in Barrow) confirms this 

characteristic of Caribbean families, stating as follows: 

 

There is a lack of verbal interaction in many family environments: adults do not talk to children; they 

exclude children from their talk; they complain that the children talk too much and ask too many 

questions; and they do not provide experiences for children about which they can talk. Many 

parents are unaware of the value of developing language to be used as an instrument of thought, 

description and analysis and unaware also of its importance in encouraging initiative and creativity. 

In many homes, language is used almost exclusively to express anger and disappointment and to 

reprimand: children ‘shut up’ because parents are tired or busy, and the silence and lack of 

communication among family members is masked by the noise of the television set or the radio. 

(402) 

 

In Jamaica, Brown and Johnson’s findings confirm that “‘talking back’ to parents and attempts to 

negotiate are generally defined as disrespect or rudeness” (39). Evans and Davies also found that 

“middle-class parents complain that children talk too much or ask too many questions ignoring the 

value of such interchange for the development of language and the understanding of concepts” 

(6). Similarly, bell hooks, discussing her childhood in the U.S.A. says, “‘back talk’ and ‘talking back’ 

meant speaking as an equal to an authority. It meant daring to disagree and sometimes it just 

meant having an opinion” (546).  

 

Particularly in low-income homes, children do not have many chances to talk with their parents, 

and Evans and Davies assert that “a majority of parents and guardians converse with children of 

school age only once or twice per week” (6). Caution is necessary when exercising judgements as 

to what constitutes “talking back” as this could be another way to subordinate and silence children.  

 

Conclusion  

 

Findings generated from this exploratory study provide several areas that can be examined in 

future research. A quantitative study would be appropriate to determine whether these sentiments 

are in fact representative of the population of Trinidad and Tobago.  

 

The themes in this present study suggest a need for more dialogue regarding the effectiveness of 

corporal punishment and alternative parenting strategies. Parents should be empowered and feel 

confident in their ability to educate their children without the use of force. Children also need to 

feel empowered. Thus, ways must be found to improve communication within the home. Parents 

need to be aware of the advantages of allowing children to develop a sense of autonomy. 
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Programmes in schools and the community, in conjunction with public service announcements, 

can help to familiarize the public with possible modes of communicating with children.  

 

At the same time, sentiments viewing alternative methods of punishment as Western must be 

considered. While it is easy to draw parallels with other cultures where corporal punishment has 

moved from being socially acceptable to unacceptable, one must be careful not to dismiss the role 

that history and culture play in the use of corporal punishment in Trinidad. Looking at the situation 

in Kenya, Archambault asserts that “corporal punishment has become a symbol of identity and a 

boundary against the encroachment of Western influence on how to raise children properly” (298). 

Rather than using strategies that may not be effective in this particular context, Caribbean nations 

must work together to find their own culturally appropriate solutions which address their colonial 

history and its influences.  

 

Transforming parenting styles may reduce feelings of resentment towards children’s rights. 

According to Eekelaar, “no society will have begun to perceive its children as right holders until 

adults’ attitudes and social structures are seriously adjusted towards making it possible for children 

to express views, and towards addressing them with respect” (159). Brown suggests that “parents 

should be empowered to become strong advocates for their children’s rights empowered by 

affordable child-care, parenting education and support groups, counselling services, continuing 

education opportunities and accessible training for the world of work” (33). If efforts are made to 

treat children with respect and to support parents, then the use of corporal punishment should 

decline. Actions that cause harm are not respectful. 

 

Finally, statements by the Committee on the Rights of the Child clearly indicate that corporal 

punishment is a violation of international law. Countries must work to update their domestic 

legislation, thereby sending an unambiguous message that corporal punishment is no longer 

acceptable.  
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